2022 - Term 2

PO Box 65

Mill Park LPO 3082

Welcome

Phone: 9404 1419

Fax 9404 5375

REG No: A0005544M

ABN: 71 230 191 478

Welcome back to term 2, we hope you had a Happy Easter and a restful break.
The Department of Health and Human Services has widened the ban on smoking at
childcare centers, kindergartens, preschools and schools.
We have children who are
at high risk of Anaphylaxis.
We ask that you do not
pack nuts or nut products
in your children’s snacks
and lunches
Your actions will help to
support these children by
providing a safe
environment.

Term Dates: 2022
31st Jan - 8th Apr
26th Apr - 24th June
11th July - 16th Sept
3rd Oct - 20th Dec

By law, smoking is banned within the grounds of, and now within four meters of entrances
to premises of all childcare centers, kindergartens, preschools and schools.
This includes all Government, independent and Catholic schools.
We please ask that you observe and respect this new law and do not smoke within 4
meters of our main entry gate.
Why does the ban exist?
This ban ensures that children and their families can enter and leave these areas without
being exposed to harmful second-hand smoke. Second-hand tobacco smoke is particularly
dangerous to children because they have smaller airways and less developed immune
systems compared to adults.
It is also to reduce the role modeling of smoking behaviors around children and young
people.
Children and young people are more likely to view smoking as socially acceptable when
they regularly see people smoking.

Diary Dates
3 May

Red Group

Podiatrist Visit - Dianella Plenty Valley Health

4 May

Red Group

Mother’s Day Morning Tea (TBC)

5 May

Green Group

Podiatrist Visit - Dianella Plenty Valley Health

5 May

Yellow Group

Mother’s Day Afternoon Tea (TBC)

6 May

Green Group

Mother’s Day Morning Tea (TBC)

6 May

Blue Group

Mother’s Day Afternoon Tea (TBC)

10 May

Red & Blue Groups

Aboriginal Culture - Didgeridoo Australia - Incursion

11 May

Red Group

Lending Library Starts

12 May

Green & Yellow Groups Elder Experience - Didgeridoo Australia - Incursion

19 May

Yellow Group

Photo Day

20 May

Blue Group

Photo Day

25 May

Red & Green Groups

Andrew Wegner Australian Animals

8 June

Red & Green Groups

Elder Experience - Didgeridoo Australia - Incursion

13 June

Public Holiday

Kindergarten Closed - Queens Birthday

14 June

Red Group

Dental Visit - Dianella Plenty Valley Health

16 June

Green Group

Dental Visit - Dianella Plenty Valley Health

17 June

Green & Blue Groups

Rhythm Fun - Incursion

20 June

Red & Yellow Groups

Rhythm Fun - Incursion

22 June

Red Group

Dress Up Day - End of Term 2

23 June

Yellow Group

Dress Up Day - End of Term 2

24 June

Green & Blue Groups

Dress Up Day - End of Term 2
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Green Group - 4 year old
What a wonderful start to the year! How quickly the term has flown.
Green group have settled well and are enjoying participating in all aspects of the program.
Term 1 was filled with many learning experiences where the children had the opportunity to learn the rules, routines,
practice skills and learn how to enjoy and be part of a large group. Group time sessions have been filled with lots of
Getting to Know You games, music, dancing, stories, songs, learning about our feelings and how to be friendly, kind
and how we can look after each other to feel safe and happy at kinder.
The learning experiences are giving the children time to get to know each other and practice skills at their own pace.
The drawing table, painting easel, collage, listening post, blocks, train set and home corner have all been very
popular, with the children interacting, learning to share, take turns and problem solve. While the sea life table has
given the children the opportunity to explore, investigate and inquire independently or with a friend.
The ELLA (Early Learning Languages Australia) program using the iPad to learn Italian was also introduced to the
children and we have also been learning greetings and songs/games and counting in Italian. the children were also
very excited to explore and share how to say ` Hello` and Count to Ten in other languages where our families come
from.
Our Outdoor program has also been very popular this term and the children have really enjoyed the warm weather,
sensory experiences such as waterplay in the trough, bathing baby dolls and watering/ looking after our garden. The
Obstacle course has given the children the opportunity to practice their climbing skills. Green group especially enjoy
playing outdoor group games, a favourite being What’s The Time Mr. Wolf?
The children also enjoyed making pancakes for Pancake Day and eating green jelly for St. Patrick’s Day where
science/math/language concepts were explored.
We ended the term with an Easter Egg Hunt filled with games, music, and lots of fun.

Term 2
We look forward to our Mother’s Day Morning Tea as well as having parent helpers engaging in the program. We
will be exploring healthy eating, planting some winter vegetables in our garden, and doing some more cooking with
our veggies. We will continue with our ELLA program and introduce more STEM experiences to expand and
enhance the children’s interests and learning. We also have many upcoming incursions to look forward to, which
include a visit from Didgeridoo Australia, An Indigenous Elder Smoking Ceremony, Andrew Wegner -Australian
animals and Rhythm Fun.
Outcomes for the children in term 2 will include:
For the children to continue to become strong in their social and emotional wellbeing (LO 3.1)
For the children to demonstrate an increasing awareness of the needs and rights of others.(LO1.2)
For the children to feel happy, healthy and safe and connected to others. (LO 3.2)
For the children to broaden their understanding of the world in which they live. (LO 2.2)
For the children to be involved learners and contribute to the program. (LO 4.1)
Should you have any questions, please do not hesitate to contact me.

I look forward to many more exciting adventures in term 2

Rosanna, Danielle & Karen
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Red Group - 4 year old
End of Term 1
What a wonderful start to the year! Red Group have settled into the program beautifully. There has been great
interest in our outdoor program, from movement and dance parties to tending to and looking after our garden. Our
indoor program is abuzz with the children creating wonderful art, constructing fantastic objects, interacting with our
friends and exploring different interests. Discussions during group time have been amazing and insightful. We have
been exploring the world map and talking about country flags, including the Aboriginal and Torres Strait Islander
flags, how to say hello in different languages and where our families come from.
Coming up in Term 2!
As we continue to talk about healthy eating, we will be doing more cooking with the children – especially using the
veggies we will be planting in our garden. We will be exploring the children’s interests as they continue to emerge
and evolve!

We have upcoming incursions in line with the children’s interests which is very exciting – including Rhythm Fun with
Joe, Andrew and his Australian Animals and visits from Didgeridoo Australia! We will continue to explore our
interests as they evolve. We are very much looking forward to having parent helpers engaging in our program next
term.
Outcomes for the children in Term 2 will include:
•
Children will become strong in their social and emotional wellbeing (LO 3.1)
•
Children will become more aware of fairness and the importance of sharing (LO 2.3)
•
Children will respond to diversity with respect, to be kind to one another. (LO 2.2)
•
To be involved learners and contribute to the program. (LO 4.1)

Cristina, Danielle & Julia
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Yellow and Blue Groups - 3 year old
Welcome back to yellow and blue group families to term 2. We hope you had a lovely Easter and restful break.
Term 1
We ended term 1 with a look at Easter through simple experiences. The children made Easter baskets and went on an
Easter egg hunt. We sang songs Hot Cross buns (using the tapping sticks) and Little Peter Rabbit. Other favourite songs
in term 1 were the Incy Wincy Spider, Open Shut Them and 3 jelly fish. Please see our Weebly for photos of the children
participating in the program in term 1.
Term 2
Mother’s Day
This term we will be celebrating our special mums with a Mother’s Day afternoon tea on Thursday 5th May and Friday
6th May. The children will also be finishing off their Mother’s Day gifts which we started in term 1 and they will be baking
something delicious for our special mums too.
Autumn

We will also explore the season, Autumn. We will be discussing what happens to some trees, we will be looking at the
different colours in the leaves, the different shapes and sizes in leaves. During the holidays you may like to collect
some autumn leaves and bring them in to kinder for us to use.
Sensory Experience
In term 2 we will be focusing on strengthening the children’s fine motor skills (hand and finger muscles) through a variety
of sensory experiences such as finger painting, slime as well as playdough and sand play. These experiences also
provide opportunities for the children to concentrate, discuss colours, practice waiting their turn, express their creativity,
relax and simply have fun.
Parent Helpers
We are excited and looking forward to having parent helpers at kinder in term 2. Our parent helper roster will commence
after Mother’s Day. The roster will be available near the sign in book for you to record your name on a day that suits you.
Parents require a Working with Children Card before they can help out at the kinder. A photocopy of the card will be
taken on the day you are rostered on and parents will also need to be vaccinated and wear a mask.
Lending Library
We are excited to introduce Our Children’s Lending Library in term 2 (after Mother’s Day). Please ensure your child has a
suitable library bag with their name clearly marked. Library day for yellow group is Monday and Blue group is Tuesday.
Please refer to further information posted on Compass.
We welcome your suggestions/ideas to add to our program. You are most welcome to record these on our program
displayed near the kitchen.

Please feel free to speak to me about how your child is progressing at kinder. After the session when all the
children have been collected is the best time. Alternatively, you can make a time with me and we can have a chat
over the phone.

Angela and Julia

Weebly - Our Digital Portfolio
Communication is one of the most essential elements in achieving success. Here at Stables Kindergarten, we
understand that not all families have the opportunity to come to the service and view the program or see the
wonderful work their children are doing.
Our digital portfolio is updated regularly with wonderful photos, videos and entries written by the staff with input
from the children, that only the families can access.
1. Please type the following into your browser bar to access the page:
www.stableskindergarten.vic.edu.au

2. Select the tab “Journal”
3. The page is password protected so please enter the following:
Please contact the kindergarten if you have misplaced the password

4. Select your child’s group
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Preschool Field Officer Program
What is the Preschool Field Officer (PSFO) Program?
The PSFO program supports the inclusion of children with additional needs in state government funded
kindergarten programs, in situations where a child is not receiving Early Childhood Intervention Services.
The PSFO program is staffed by Early Childhood Consultants with an early childhood/ kindergarten teaching
background and specialist experience with children with additional needs.
Who can access the PSFO program?

•

Children with additional needs which includes:

•

Challenging behaviours

•

Social and/or emotional difficulties

•

Speech, language and/or communication difficulties

•

Delayed development

•

Advanced abilities

•

Diagnosed disabilities.

•

Other eligible children are those receiving “Early Start Kindergarten” funding which includes

•

3 year old children of Aboriginal and Torres Strait Islander background

•

3 year old children known to Child Protection

How the PSFO could help:
Provide play-based observational assessment of eligible children with developmental concerns.
Provide your family with information about specialist therapy and support services and assist you in accessing such
services. Work with kindergarten staff to help them to plan and program for your child to best meet his/her needs
Would you like some help from the PSFO program?
Next steps:
Talk with your kindergarten teacher
about a referral to the PSFO program.
Phone the PSFO.

If you are already accessing specialist services (e.g. Speech Pathologist, Paediatrician, Occupational Therapist),
talk with them about a referral to the PSFO program.
It is a free service for eligible children, their families and their kindergarten program.

Parental Consent is mandatory for any PSFO referral
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Reportable Conduct Scheme

3 & 4 year old kindergarten
2023

The Victorian Reportable Conduct Scheme has been designed to improve
organisations’ responses to allegations of child abuse and neglect by their
staff and volunteers. The scheme, established by the Child Wellbeing and
Safety Act 2005 is overseen by the Commission for Children and Young
people (CCYP), whose role it is to:

Families please note that you are
required to submit your applications
directly to the City of Whittlesea
Council.

1. Support and guide organisations to respond in a air, effective and timely
way to allegations
2. Oversee, monitor and make recommendations to improve the responses
of organisations
The Commission is required to be informed of “every allegation in relevant
organisations of certain types of employee misconduct involving children”.
There are 5 types of reportable conduct in the Child Wellbeing and Safety
Act 2005:
1.
2.
3.
4.

Sexual offences (against, with or in the presence of a child)
Sexual misconduct (against, with or in the presence of a child)
Physical violence against, with or in the presence of a child)
Behaviour that is likely to cause significant emotional or psychological
harm
5. Significant neglect

All kindergartens in the City of
Whittlesea are part of a central
enrolment system.
Applications opened 1st February
2022
Our website has direct links into
councils website where you can
access information and the
application form.
Alternatively I have paper copies in
the office.

Relevant organisations include those which exercise, care, supervision and
authority over children.
Our service has complied with the scheme from 1st January 2019.

Planning for Individual Children
Our teachers observe and plan for each child individually.
We would like to remind you that you are able to access and view your child’s individual planning records at any
time. The teaching staff put a lot of time and thought into planning the experiences indoor and out, and it is from
these records they gain the knowledge for what interests will help your child engage in the experiences/activities to
further develop their skills.
The teachers would welcome the opportunity to share this information with you.
Please feel free to make an appointment with them.
These records will also be available at the upcoming Parent Teacher interviews.

Uniform
If you would like to purchase warm
windcheaters for the colder months
ahead, please see Nadia

Reminder
Please ensure that all articles of clothing, lunchboxes, containers and drink
bottles are labelled with your child’s name.
Also, could you please ensure that there is a spare change of clothing and
underwear in your child’s bag.
At times, children are so busy playing that they don’t make it to the
bathroom on time and it would be nice if they had a dry change of
underwear.
Due to health and hygiene reasons we do not keep spare underwear at the
kindergarten.
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School Readiness Funding
School Readiness Funding is an extra support for kindergartens to help children to get the most out of their early
learning.
School Readiness Funding is a permanent and ongoing part of the Victorian Kindergarten Funding model. It funds
programs and resources that helps build capacity of kindergarten services, educators, and families to support
children's learning and development outcomes.
The two areas that our service has engaged professionals to help build educator capacity in are:
•
•

Communication (language development)
Wellbeing (social and emotional)

The amount of School Readiness Funding each service receives is based on the level of need of children enrolled at
the service. This is informed by parental occupation and education data (Student Family Occupation and Education
data or SFOE) as this is considered an accurate predictor of educational disadvantage. Similarly, parental
occupation and education data is used in schools to allocate ‘needs-based’ funding.
Kindergartens are required to submit an annual School Readiness Funding Plan expressing their strategies. Annual
plans will draw on local and service-level data to determine the needs of each service. A mid-year review and end-ofyear acquittal will be submitted for each service annually that confirms how School Readiness Funding has been
spent.
Allied health services have been engaged by the Department of Education and Training to ensure that kindergarten
services receiving School Readiness Funding have access to high quality allied health services, including but not
limited to speech pathologists and occupational therapists. Allied health professionals work in collaboration with
educators and families to build on existing skills and improve outcomes for children.

Child Information Sharing Scheme (CISS)
The Victorian Government is delivering information sharing and family violence reforms. These reforms enable
professionals to share information with each other to promote the wellbeing and safety of all Victorian children and
families.
•
•

The Child Information Sharing Scheme (CISS), which enables information to be shared to promote the
wellbeing or safety of a child;
The Family Violence Information Sharing Scheme (FVISS), which enables information to be shared to assess
or manage family violence risk.

Often there is a significant overlap between these issues, so the new legislative schemes are designed to work
together to support professionals to respond to families and children in a holistic way.
These reforms aim to streamline information sharing arrangements by promoting a shared responsibility for child
wellbeing and safety and family violence enabling increased collaboration and better risk assessment and
management across the service system.

The Child Information Sharing Scheme allows authorised organisations to share information to support child
wellbeing or safety.
Many organisations already work together to do this. The Scheme has expanded legal permissions for professionals
to share and request information from other professionals. This ensures that professionals working with children can
gain a complete view of the children they work with, making it easier to identify wellbeing or safety needs earlier,
and to act on them sooner.
Commencing 19th April 2021 legal permissions have been extended to the early childhood education care
(ECEC) providers.
Should you have any questions regarding this reform please don’t hesitate to see Nadia.
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Why playing in the mud is more than just fun
As a child, I was drawn to MUD. Some of my fondest childhood memories saw me covered in the stuff, head to toe.
Dirt and water… 2 very simple and basic ingredients have and continue to be the source of so much activity, creativity, joy, and
sensory fun for children and adults.
Do you remember what it felt like to squelch mud through your toes? Do you remember standing on the edge of the mud pit,
looking in with hesitation, repulsion, wonder and awe.
Mud is amazing, how it can conjure up such polarizing feelings, how this simple substance can make us feel disgusted and
revolted at the same time so joyous, inspired, and alive. Amazing.
This grubby, gooey, sticky substance always seemed to have magical powers on me as a child. In its presence, so much is
possible. Simply standing in it fires up my imagination! I become inspired.

Even when I am holding mud in my hands today, I still feel as though I can create anything. I am transported very quickly into a
playful child-like state of mind. And there is no greater pleasure than giving yourself permission to get dirty!
Now that I am a grown up, and a parent, I realised that I no longer played in the mud. But I am changing that.
Over the past few years I have rediscovered my love for playing in the mud and the Nature Play QLD Team has been on a
mission to bring Mud Play back!
Nature Play QLD has run many Mud Events over the past 3 years and learnt so much from children about the art of mud play.
Thank you, kids, you have been very inspiring....
“Mud play is about fun, it engages all the senses, and should be a normal part of outdoor play.” H.Moser
I’ve also discovered these days it may take a little longer to convince our kids to get dirty – possibly a side effect of our cleanness
obsessed world – but when they do, kids just love it! They begin with 1 toe dipped in the mud and I watch with huge satisfaction
as they work towards being total immersed. Covered from head to toe and using it in so many ways.
Mud play is about fun, it engages all the senses, and should be a normal part of outdoor play.
And, those childhood feelings I had about mud having magical powers? Turns out they were correct!
Playing in the mud is not only fun, it’s good for kids too! I have been researching mud play and have uncovered some
surprising facts behind this magical material, as well as some amazing and interesting statistics related to why our kids need to
get their hands dirty.
THE SCIENCE OF MUD PLAY
There is a growing body of research into why kids have an inbuilt need to play in mud.
There is evidence suggesting that mud play is a basic biological need, and this type of play has many physical, psychological,
and emotional benefits for children.
Mud makes you happy - New research has shown that exposure to friendly soil bacteria (Mycobacterium Vaccae) stimulates
the immune system causing the brain to release serotonin, the endorphin used to regulate mood.
Mud increases brain activity - When children play with mud they use all of their senses, resulting in a highly stimulated and
active brain.

Mud increases physical activity - When children play outdoors, and in mud, the incidental movement and physical activity
increases, helping children maintain a healthy lifestyle and develop their physical literacy.
Mud reduces your susceptibility to depression - Given the link of the friendly bacteria in mud and its ability to make you
happy, scientists say that regular exposure to mud will reduce a child’s vulnerability to depression.
Mud reduces allergies and asthma symptoms - There is increasing evidence that today’s society is “too clean”, and that this
is a contributor to increased levels of childhood illnesses, including immune disorders and allergies.
Mud play builds creativity - The open-ended nature of mud play is perfect for the developing brain. There is no end to the
creations, ideas and games children will invent. During this type of unstructured, outdoor play, children are not only exercising but
are building their ability to form ideas, problem solve, and think critically, as well as be innovative and inventive.
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Cont……..
Key developmental milestones achieved through mud play - As children grow through their formative years, mud play will
help them achieve many key developmental milestones, such as fine and gross motor skills, sensory awareness, balance, and
coordination. Mud play will also create opportunities to practice social skills and help children to make sense of the world.
Foundational learning through mud play - While playing with mud, children are learning and testing theories, as well as
developing foundational understanding of maths and literacy.
Mud play can reduce childhood anxiety and stress - There is now scientific evidence linking the restorative effects of
outdoor play, which can reduce levels of anxiety and stress in children.
Mud play creates childhood memories - Positive childhood experiences while playing outdoors will help to create and
strengthen kids’ concept of the outdoors and reinforce the intrinsic benefits and interest in playing outdoors and being active.

Building an adventurous spirit through mud play - While kids are braving the mud, sloshing and squelching around, they are
challenging themselves, expanding their experiences and in turn, their world. Instilling and nurturing this constructive foundational
style of critical thinking and risk assessment in children builds and strengthens their values and attitudes toward adventure and
develops important skills that can be carried through to adulthood.
Mud builds a connection with nature - Playing with mud is a foundational activity that could lead to children further
developing a strong and empathetic connection with the natural environment.
Mud is fun! For most children, mud play is intrinsically fun, plain, and simple. While adults like to understand the full sphere of
why mud play is so good for our children, kids will just instinctively play in it. Especially when their parents encourage them
to! Children don’t need to understand why this type of play is important to their development. What’s important is that we
provide opportunities for them to do it – and give them permission to get dirty!
Parents and carers know that how our children play is important. We all know we need to find ways to get our kids moving.

Nature Play QLD is all about providing programs to get kids off the couch, encouraging them to put down their
devices and go back outside to have fun with unstructured, active, outdoor play.

MUD PLAY is amazing, not only it delivers a great play experience for our kids, but it’s easy and affordable to get
involved.
Check out our Mud Play fact sheet on the Nature Play QLD website for ideas on how to get your family started on
having fun in the mud.
You might have some extra washing…but your kids are going to love it! And don’t be surprised if you enjoy making
mud pies as much as they do!
By Hyahno Moser 25 Jan 2018
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National Disability Insurance Scheme and the Early Years
The National Disability Insurance Scheme (NDIS) has been described as being the most significant social reform in
Australia since Medicare. With such a major change impacting on children with disability and /or development delay, what
should you know about the NDIS and what role do you play in the scheme?
The NDIS is a new way for children and their families to access disability services and to strengthen links within their own
community. The NDIS is being rolled out progressively across Victoria until June 2019. The roll-out is occurring in a
staged way, area by area. In addition, children on waiting lists for Early Childhood Intervention (ECI) may be able to enter
the NDIS early.
For infants and young children with disability and/or developmental delay, the NDIS will provide access to reasonable and
necessary supports, including ECI, with choice and control over how, when and where the supports are provided. As this
funding is allocated on an individual basis, it is different for every child, reflective of the child and family’s goals and needs.

A network of community partners that includes Early Childhood Partners is currently being established across Australia
and is a critical component of the NDIS. The network will help ensure that families and children are connected with
supports and services in their local community and is a gateway to the NDIS.
Early Childhood Partners help families navigate through the NDIS and can connect then with Early Childhood Intervention
and mainstream community services where appropriate.
What is Early Childhood Intervention?
Early Childhood Intervention (ECI) is the process of providing specialised support for infants and young children with
disability and/or developmental delay and their families to promote development well-being and community participation.
ECI encourages and supports everyday learning, naturally building on the learning and development already happening
at home and through services and supports within the community, including early childhood education and care services,
preschools, playgroups, and kindergartens.
What role do Early Childhood Education and Care services play within the NDIS?
For the NDIS to be a success, it requires a commitment from everyone involved with young children and families. We are
being asked to question our thinking around the historical views of disability and to consider different ways to shift the
disempowering perceptions of disability and move towards a strengths-based social media model - which is the intention
of the NDIS.
Whilst the NDIS provides a platform for the provision and funding of disability supports in a way that empowers individuals
with disability and their families (individual plans), it also requires the whole of the community , including the early learning
sector to embrace inclusive practice - we all have a key role to play!
The Early Childhood Australia and Early Childhood Intervention Australia: Position Statement on the Inclusion of Children
with a Disability in Early Childhood Education and Care outlines ways in which the early childhood education and care
sector can work together.
What does all this mean for Early Childhood Education and Care Services?

•

Educators are often the first to notice where there may be a developmental concern with a child. You can
encourage families to self-refer to their local Early Childhood Partner, where available, or make contact with the
NDIS through the NDIS Call Centre (1800 800 110). The Call Centre will be able to advise who to contact.

•

Collaboration and integrated teamwork around the child (where the family are central and the final decision makers)
is essential best practise. All members of the team share their knowledge, skill, experience and expertise to assist
the child and family in working towards their goals and implementing their NDIS plan.

•

Develop relationships with other professionals in your community, such as: maternal and child health services,
specialist early intervention, occupational therapists, speech therapists, physiologists, paediatricians and the local
school.

•

Other federal and state funded support programs will continue. Connect with The Inclusion Support Agency or
Preschool Field Officer Program in your area and continue to build your capacity and capability.

•

Stay informed and up-to-date! While the NDIS is being rolled out across the country, we are still seeing many
changes and tweaks along the way.
Checking in on the NDIS website - https://www.ndis.gov.au - is a good place to start
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Your Child’s Development - 3 to 5 years
Your child is now a pre-schooler, who is fascinated by the world around them.
They can speak in longer sentences and will start asking lots of “who”, “what”, “where”, and “why” questions as they
try to understand more about the world.
They enjoy playing with other children, learning rules and taking turns .
And you'll see them start to form real friendships as they begin to develop their social skills.
To support your child’s development here at kindergarten, it looks like play but we are learning to:
•

work and play together

•

respect the rights of others

•

listen as well as express ourselves

•

use symbolic thinking in our play

•

grow in self-control

•

grow from dependence to independence and look after our belongings

•

listen to directions and follow them

•

finish what we start

•

pack up after ourselves

•

participate in group activities

•

express ourselves creatively

•

enjoy using a variety of materials

•

share toys, equipment ad experiences

•

develop an interest in books

•

categorise information, make patterns, sort, classify and match

•

develop new interests and extend old ones

•

imagine and dramatize stories and experiences

•

use our hands skilfully

•

develop large muscular strength and coordination

•

stay with ideas for an increasingly longer period of time

•

develop an interest in the world around us.
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Expired EpiPens
Over the years families have bought in their expired pens for the staff to practice with.
If you have expired pens, we would welcome you bringing them to the kindergarten.
All staff attend annual training for the administration of auto-injectors, but this training is not with a real autoinjector.
At our upcoming team meeting we will practice our procedures in the
event of having to administer the pen.
We only have a couple of pens and it would be great if there was one
per staff member to practice with. If you have any expired pens, or know
someone that does, we would appreciate you bringing them in. There is
no substitute for practicing with the real item.

Parking in the radio station and kindergarten staff bays
We remind our families that parking in the radio station’s allotted parking bays is not permitted. Their bays are
marked Permit Zone 2.
We have had a wonderful working relationship with them over the past 12 years, but I feel it is now being tested
due to our families ignoring our request to not park in their allocated bays.

I once again kindly ask that our families, grandparents, carers DO NOT park in the radio station bays.
We randomly receive visits from the by-laws officer and if you are parked in a permit zone without a valid permit
displayed on your dashboard, you will incur a fine.

Healthy Sandwiches
Parents at times find it difficult to think of what to pack in their children’s snack/lunch boxes.
Here are some tips for healthy fillings in the children’s sandwiches.
•

Vegemite with butter/margarine, Cheese, Grated cucumber, carrot, lettuce, Cheese
and tomato, Ham, cheese and lettuce, Shredded roast chicken and lettuce

Please do no overload your child’s snack/lunch box with processed foods. A piece of fresh fruit, some cheese or
yogurt for snack is plenty
It would also be beneficial to consider how much you put into your child’s snack/lunch box, only pack what you feel
they can eat.
REMINDER
We are still having families sending nuts and nut products. Due to the severity of life threatening nut allergies,
children will not be able to eat the nuts or nut products at kindergarten.
These products will be removed and given back to parents/carers at the end of the session.
Please help us to support the children that are at risk.
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Online safety for under 5s
As parents and carers, online safety begins with you.
Young children are online before we know it. They are playing with connected toys, tapping and swiping touch
screens, choosing programs to watch on streaming services, video calling family and friends, playing games and
sharing photos and video.
Being online has many benefits for young children, including opportunities to explore their creativity, improve their
language skills, solve problems, think critically and build relationships.
But there may be risks if young children use connected devices without supervision or for extended periods of time.
They may accidentally come across inappropriate content or be exposed to contact from people they don’t know.
They may share personal information or images. As they grow older, they could experience cyberbullying.
By talking to your child about online safety now you lay the foundations for safer
online experiences as they grow older.

Be safe
Help your child understand the connected world and how they can protect their
personal information.
Set up devices safely and ensure they are only used in communal areas.
Children need to be protected from exposure to content that is not age appropriate. The best way to do this is to use
parental controls and safe search settings on the devices, apps and online accounts they use.
However, parental controls and filters are not failsafe. Ensure your child only uses devices in communal areas of
your home, where their activities can be supervised.
Talk to your child about the connected world
While your child may not understand the internet or data sharing, starting the conversation early helps to build their
understanding of how people and technologies connect (or ‘talk’) to one another online. This means they could be
contacted by strangers or people who pose a risk. Identify who ‘safe people’ are, like family and close friends.
Babies can begin to grow their understanding of the connected world through video calls with grandparents or other
family members. For toddlers and preschoolers, using airplane mode on Apple and Android devices is a great way
to teach them about what is ‘online’ and what is ‘offline’.
Teach your child about personal information
Make sure your child knows what their ‘personal information’ is. This includes their full name, date of birth, address,
contact information and photos that identify them. Explain that personal information should not be shared with
anyone they don’t know. Talk with toddlers and preschoolers about what information and images are OK to share
and what needs to be kept private.

Be kind
Show your child how to be kind and respectful online and model good habits around device use and online sharing.
Encourage positive online behaviour
Encourage children to be kind and respectful online. With babies you can model basic online and offline social
interactions, like saying please, thank you, hello and goodbye. With toddlers and preschoolers, you can model and
praise good online social interactions. You can also explain that being kind online helps to ensure that everyone has
a good time. Talk to preschoolers about the risks of cyberbullying as they get older and let them know you are there
if someone is ever mean to them online.
Model good habits around device use
As you pick up your phone and focus on the screen, your child is watching and learning from you. Even very young
babies are aware of the presence of screens and the attention and amount of time their parents devote to them. By
demonstrating that you can put your phone down and concentrate on your child, you provide a really important
model for them, no matter how old they are.
Ask permission before taking and sharing photos of your child
Before you take a photo of your child, ask their permission from an early age. Do the same before you share a
photo or write something about them on social media. Let them know who will see it, why you want to share it and
respect their decision if they don’t want to share it.
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Ask for help
Teach your child to ask for help and let them know they can come to you with any issue.
Let your child know they won’t be in trouble if they ask for help if they ask for help.
Talking with children about what they watch and do during screen time is key to their online safety. Remind them you
are always there if they need help with anything.
Reassure toddlers and preschoolers they will not be in trouble if they ask you for help about anything they encounter
online.
Teach your child to ask before doing anything new online.
Teach your child to ask permission before they watch a new program, play a new game, explore a new website or
download anything onto a device. Tell toddlers and preschoolers to ‘ask before they tap’ or do anything new.

Make good choices
Help your child to think critically about the content they watch and how they spend their time online.
Build good habits together
How devices are used and managed in your home is important. Decide on the right amount of screen time for your
child (see our advice later on) and talk with toddlers and preschoolers about a ‘time’s up’ strategy. You could use a
timer and involve them in the process of setting the timer. It is also important to set clear rules about where devices
can be used in your home and at what times.
Decide on the right level of supervision for online activities
Decide which activities will be ‘explore together’, ‘supervised’ and ‘independent’. All new apps, games and content
should be ‘explore together’ activities, in which you sit with your child and play or watch together. During ‘supervised’
activities toddlers and preschoolers can control the activity, while you remain nearby and talk with them about what
they are doing. Once you and your toddler or preschooler know a game or app really well, it may be appropriate for
them to engage in ‘independent’ activities, while you are nearby.

How to set up a device with safety in mind
Before young children begin to explore online, it is a good idea to activate safety features, filters and parental
controls on the devices they use.
Password protect devices
Add a password or passcode, that only you know, to any device your child uses. If a device uses fingerprint or face
authentication, don’t set this up for your child. It is important that you control and have access to all devices that your
child uses.
Parental controls and shared accounts
Parental controls are software tools that allow you to monitor and limit what your child sees and does online. They
could be specific to different devices, such as mobiles, tablets, computers, gaming consoles and smart TVs, or they
may be available in different apps or programs, such as streaming services, web browsers and search engines.
Parental controls may also be available on your home. If a device, app or service is shared by multiple members of
your family, you may be able to change the filters or privacy settings to reflect each user’s age and skills. This is
often done through a ‘family’ or shared account.
Parental controls and shared accounts can be set up to do things like:
Block — you may be able to block your child from accessing specific websites, apps or functions (like using a
device’s camera or buying things online).
Filter — you may be able to restrict access to different kinds of content, such as ‘adult’ or inappropriate content.
Monitor — you may be able to monitor your child’s use of connected devices or apps, with reports on the content
they access and the sites they visit, including how often and for how long.
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Fat free and 100% natural: seven food labelling tricks exposed

If you’re confused by food labels, you’re
not alone. But don’t hold your breath for
an at-a-glance food labelling system that
tells you how much salt, fat and sugar
each product contains. Australia’s
proposed “health star rating” labelling
scheme was put on hold in February,
following pressure from the food industry.
And it’s unclear whether the scheme will
go ahead.
Marketers use a variety of tricks to make
foods seem healthier and more
appealing than their competitors,
particularly when it comes to products
aimed at children. One of the most
powerful advertising tools a food
manufacturer has is the packaging, as
it’s what we look at immediately before
deciding which food to purchase.
Next time you’re shopping for food, look
out for these seven common labelling
tricks:
1. Colour
The colour of food packaging can
influence our perceptions of how healthy
a food is.
A recent study found consumers’
perceptions of two identical chocolate
bars were influenced by the colour of the
nutrition label; despite the identical
calorie information, people perceived the
one with the green label to be healthier.
2. Ticks and Seals

Unfinished claims tell us the product is
better than something – but not better
than what. In food labelling, we really
have to hunt for the “what”.
Fountain’s Smart Tomato Sauce still
contains 114mg of salt per serving,
while the brand’s regular tomato sauce

that imply the food contains certain
ingredients, or has been prepared in a
way, that makes it healthier (or at least
better than similar foods).
But many of the words – such as
“healthy” or “natural” – have no legal or
formal meaning. While the Australian
New Zealand Food Standards Code
regulates the use of specific health and
nutrient content claims, it doesn’t
regulate or define these loose terms.
“Weasel claims” describe modifiers that
negate the claims that follow them. This
allows manufacturers to avoid allegations
of breaching advertising or labelling
regulations, while being such a
commonly used word that it is
overlooked by the consumer.
For example, Activia “can” help to reduce
digestive discomfort - but did you read
the fine print? It “can” help if you eat it
twice a day and “… as part of a balanced
diet and healthy lifestyle”. Similarly, Berri
Super Juice contains antioxidants which
“help” fight free radicals (but so does
whole fruit, which contains more fibre).

contains 186mg (more than several
other brands).
The Heart Foundation defines low-salt
foods as those with less than 120mg per
100g; Fountain’s Smart tomato sauce
has 410mg per 100ml. It does, however,
have less sugar than many of its
competitors.
So, if you are trying to reduce your
sugar intake it may be a good choice,
but if you are trying to reduce your
sodium intake, look for one of the lowsalt varieties and read the label very
carefully (reduced is rarely synonymous
with low).
Smiths' Thinly Cut potato chips contain
75% less fat than “chips cooked in
100% Palmolein Oil”. But they don’t
contain less fat than Original Thins,
Kettle, or most other brands on the
market.
It’s also worth taking a close look at the

4. Less bad stuff than…..

A recent study found that nutrition seals
on unhealthy food products increased
perceptions of healthiness among
restrained eaters. And a study with
parents of toddlers found 20% of parents
identified the presence of a quality seal
as one of the reasons for their purchase
of toddler formula rather than cow’s milk.

3. Weasel Words
Food packaging often contains words

recommended serving size – in both
cases the nutrition information is based
on a 27g serving, but Smiths' “single
serve” pack is 45g (15.7g fat; one-fifth of
an average adult’s recommended daily
intake, or RDI).
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5. Irrelevant Claims
A common strategy is to list a claim that
is, in itself, completely true – but to list it
in a way that suggests that this product
is unique or unusual (when in reality it
is no different to most foods in that
category).

“All natural” and “no artificial colours
and flavours” are appealing features for
parents looking for snacks for their
children. But most standard cheeses
(including many packaged products
such as cheese slices) also contain no
artificial colours of flavours.
This is not to suggest that Bega
Stringers are a bad product or that you
shouldn’t buy them – just that you may
want to think about the cost per serve
compared to other cheeses that are
equally healthy.

Like most lolly snakes, Starburst
snakes are “99% fat free”. The old
adage of “salt-sugar-fat” holds here;
products that are low (or absent) in one
are typically very high in another. In the
case of lollies, it’s sugar.

Sun-Rice Naturally Low GI White Rice
illustrates this use of technically correct
claims. Let’s start with “cholesterol free”
– this is totally true, but all rice is
cholesterol free.
The pack also states in very large, bright

blue letters that it is “Low GI”. In much
smaller letters that almost disappear
against the colour of the package is the
word “naturally”. This use of different
colours to attract, or not attract, attention
is a common marketing technique.
The product is indeed low GI, at 54 it is
just below the cut-off of less than 55. But
the “naturally” refers to the fact that what
makes it low GI is the use of basmati rice
rather than another variety, and other
brands’ basmati rice would have a
similar GI.
6. No added…..
Berri Super Juice proudly, and truthfully,
claims it “contains no added sugar”. You
may conclude from this that the sugar

7. Healthy brand names
Healthy sounding words are not only
used as “claims” but are often used as
brand names. This first struck me
when I was looking for a snack at my
local gym and noticed the “Healthy
Cookies” on display; they had more
sugar, more fat and less fibre than all
of the others on sale (Healthy Cookies
was the brand name).
Brand names are often seen as a key
descriptor of the nature of the product.
Research has found that people rate
food as healthy or unhealthy based on
pre-existing perceptions of the
healthiness of a product category or
descriptor, particularly among those
who are watching their diet, and may
thus select the unhealthier option
based on its name or product
category.
If, for example, you’re watching your
weight, you may be attracted to the Go
Natural Gluten Free Fruit & Nut Delight
bar, assuming that it will be a healthier
choice than a candy bar. But you might
be surprised to note that it contains
932 kJ (11.0% of your RDI) and a
whopping 13.6g of fat (10% of your
RDI).
A 53g Mars bar contains slightly more

As with the potato chips above, serving
size is important. Those of us who can’t

resist more than one snake might be
surprised to realise that if we ate half
the bag, we would have consumed twothirds of our daily sugar intake
(although we can’t blame the pack
labelling for that!).

content is low, but a closer look at the
nutrition information label may surprise
you – a 200ml serve of this super juice
contains 25.8g of sugar (29% of your
recommended daily allowance).
While contentious, some have even
suggested that there is a link between
fruit juice and both obesity and metabolic

disease, particularly for children. A better
(and cheaper) way of obtaining the fruit
polyphenols is to eat fruit.

calories (1020kJ) but a lot less fat
(9.1g), although the Go Natural bar
could argue for “healthier” fat given the
40% nut content.
So, can we really distinguish between
healthy and unhealthy foods by looking
at the wrappers?
The healthiest wrappers are made by
nature, from the simple ones that can
be eaten after washing (like apples
and carrots) to those that need some
disposal (like a banana or a fresh corn
cob).
If you are buying your food wrapped in
plastic or paper, it’s a little more
complex. We need to see past the
colours, pictures and cleverly-crafted
claims and take a careful look at the
ingredients and nutrition panel.

Page 17

Policies to be reviewed this term
•

Excursions and Service Events

If anyone would like to help myself and the committee of management review these policies, we would very much
appreciate your input.

To ill to attend kindergarten
Regular attendance at kindergarten is important, but we would appreciate your consideration in keeping your child
home if they are ill or could be infectious.

As we enter the colder months, so begins the bouts of coughs and colds, we kindly ask for you to consider the
health and wellbeing of the other children and staff.
In the handbook that was given to you at the end of last year, you will find the Minimum Period
of Exclusion from Primary School’s and Children’s Services for Infectious Diseases Cases and
Contacts”, this will help you determine the period of time your child will need to be away from
kindergarten if the have one of the mentioned conditions.
Please call the kindergarten to let us know if your child will be absent as this will also help us to
determine if we have an outbreak (gastro, flu etc…)
Should you require another copy, please see Nadia.

Starting something new…..article by Kathy Walker
During the first term, children that entered pre-school for the first time experienced a wide range of new, exciting but often tiring
experiences.

We need to remember that any change process, anything new, even for an adult, takes time to adjust, to check it out, to become
familiar with new routines and to build trust and security.
Most children will adjust quickly to settling into their new program. Some children will take a little longer. Separation anxiety for
some preschoolers is normal so as parents, don’t feel embarrassed or worried that there is something wrong with your child as
opposed to everyone else’s. If your child does experience some settling in issues and anxiety, trust the teacher’s experience and
suggestions. One suggestion that often helps is not to prolong the goodbye too long or it can make things worse and certainly
don’t sneak off when your child is not looking. This might avoid some stress at the point of leaving, but builds mistrust in the
environment if the child thinks this is a place where the parent leaves without saying goodbye.
Most children will settle reasonably quickly and be quite excited about the new and different experiences they are having.
Whilst their teachers may report they are doing fine and everything is going well, you may witness the tiredness on the home
front.
Children often save their acting out and worst behaviours for home. Believe it or not, this is often a compliment in disguise. It
means that your child feels emotionally safe enough to let it all hang out.
Limit the amount of extra curricular activities. Children actually need some down time to daydream, rest, play and relax after
school without structure and further demands and without having to concentrate further on learning another set of new skills. You
can save these things for weekends or the second half of the year. Remember, we want children to be well rested and as relaxed
as possible so they can make the most of all the experiences they are having at preschool.
Some children often regress a little as they commence preschool. You may find your confident preschooler may lose a little
confidence for a short time. It might be that they need you to help them settle more at bedtime than you had to before preschool
commenced.
These are all normal things and we need to be patient with children and understand that starting school preschool is pretty huge
in the life and experience of a young child.
Often as parents, we try to show an interest and share in our children’s day by asking what they did or what happened. Often as
parents, we try to show an interest and share in our children’s day by asking what they did or what happened. Often we end up
feeling like we are badgering them, because their response is often, “I did nothing”, or “just played”. The best way to find out what
is going on, is for you to talk about your day and give children time to talk and chat about their experiences when they are ready.
Remember to give your child and the whole family time to settle into this new experience.
Patience and time are key ingredients in a change process.
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What our Program Planning is based on
Our planning is based on the Early
Years Learning Framework.
This consists of five outcomes to
enhance the developmental learning.

At kindergarten we practise these skills
as much as possible and in as many
different ways as we can find.

Here is how we have incorporated the
outcomes into our planning.

Outcome 4:

Outcome 1:

Learning involves processes such as
perception, memory, imagination,
judging and reasoning. At kindergarten
the children; sort, match and describe
objects and events; use their senses to
differentiate between sounds, smells,
tastes, etc; remember words, events and
information; learn songs and rhymes;
compare and classify objects; seek
solutions to problems; use imagination
and intuitive thought; distinguish
between fact and fantasy; and make
inferences, deductions or predictions on
the basis of their existing knowledge. We
give opportunities for the child to
understand concepts of size, shape,
quantity, capacity and one to one
correspondence. At kindergarten the
language of numeracy is used as the
children learn by doing. Words such as
more, less, heavy, long, etc.., are the
foundations upon which mathematics is
based. Counting is also a part of the
kindergarten program, not just as rote
learning, but in a way that promotes
understanding of what these words
mean. Children learn to understand
mathematical concepts by building,
comparing, measuring, manipulating and
observing.

Children have a strong sense of
identity;

At kindergarten the children: express
their thoughts, ideas and feelings; are
encouraged to be interested in what
others are thinking and feeling; are
responsible for themselves and their
environment. They are confident in
themselves and secure in their
environment. The educators encourage,
praise and participate in activities with
the children. We do not make things for
the children, we work with them and so
they learn to explore and extend their
knowledge of the world.
Outcome 2:
Children are connected to their world

At kindergarten children should have a
sense of community. We aim to enhance
the child’s ability to relate to other people
and their understanding of the society in
which they live, to share ideas and
equipment; behave according to group
rules; understand the different social
roles and institutions in this society; and
value the contribution they are making to
the group and society.

Children are confident and involved
learners

Outcome 5:
Outcome 3:
Children have a strong sense of
wellbeing
We all learn best when we are enjoying
ourselves , so when we plan the
activities, the interest and enjoyment of
the children is very important. Our ability
to move with confidence in our
environment adds to our sense of well
being, sour physical skills are very
important. We encourage the children to
run, hop, jump, climb, balance, and be
aware of themselves in the physical
environment. We also help them to
improve their ability to grasp, cut,
hammer, tear, paint, draw, pour liquids
accurately, and manipulate equipment.

Children are effective communicators
The concept of children expressing their
ideas, thoughts and feelings verbally and
on paper is an integral part of the
kindergarten program.
Painting, drawing and role playing
enables children to depict their ideas and
thoughts in a way that can be
understood by others.
Literacy is also an important part of the
program. No, we do not teach children to
read and write, but these are only a
small part of what it means to be literate.
Reading is useless without the ability to
comprehend, analyse, remember,
imagine, reason and judge the literature

you are reading. It is difficult to
understand the written word if you
cannot do all these things before you
learn to recognize individual words. We
read to the children throughout the year
and help them to understand what
reading is, how important it is and how
much enjoyment we get from it.
Writing is also of little value if you have
nothing to say. The concept of children
expressing their ideas, thoughts and
feelings verbally and on paper is an
integral part of the kindergarten program.
Painting, drawing, and role playing
enables children to depict their ideas and
thoughts in a way that can be
understood by others. We do practice
recognizing and writing our names in the
later part of the year, and encourage all
children to experiment with writing.
Should you wish to seek clarification or
discuss any of these points further,
please do not hesitate to speak to your
child’s teacher.
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Early Years Learning Framework
The revised Victorian Early Years
Learning and Development Framework
(VEYLDF) was launched on 27 May
2016. This document lays the foundation
for the Education State Early Childhood
Development Reform. It reflects cutting
edge research and practice, policy
directions, and aspirational outcomes for
young children.
The revised VEYLDF retains and
strengthens the three elements: the
Practice Principles, Learning and
Development Outcomes, and
Transitions, and foregrounds four
important areas of practice:

The VEYLDF upholds the image of the
child as a rights holder and a competent
learner with capacities to learn from
birth.

•

acknowledgement of Aboriginal
culture
the birth to three period as
crucial for mental health, wellbeing

•

and long term success
responding to children and families
experiencing vulnerability

The Victorian Early Years Learning and
Development Framework (VEYLDF)
adopts a comprehensive approach to
children’s learning and development.
The VEYLDF recognises health as a
crucial enabler for learning and
development from birth.
The VEYLDF recognises children’s
wellbeing from birth as both a
prerequisite for and an outcome of
learning. Supportive relationships and
active skill building with adults in their
family and community are central to
children’s wellbeing.

Childhood is a time to be, to seek and
make meaning of the world.

The VEYLDF sets out outcomes and
practices to guide early childhood
professionals in their work with all
families and their young children from
birth.

Being recognises the significance of the
here and now in children’s lives.
It is about the present and them
knowing themselves, building and
maintaining relationships with others,
engaging with life’s joys and
Supporting children to progress toward
complexities, and meeting challenges in
these outcomes, in conjunction with their everyday life.
families, is the core of the VEYLDF.
The early childhood years are not solely
preparation for the future but also about
the present.
BELONGING:

•

BEING:

Experiencing belonging - knowing
where and with whom you belong - is
integral to human existence. Children
belong first to a family, a cultural group,
a neighborhood and a wider
community.
Belonging acknowledges children's
interdependence with others and the
basis of relationships in defining
identities. In early childhood, and
throughout life relationships crucial to a
sense of belonging.
Belonging is central to being and
becoming in that it shapes who children
are and who they can become.

BECOMING:
Children’s identities, knowledge,
understandings, capacities, skills and
relationships change during childhood.
They are shaped by many different
events and circumstances.
Becoming reflects this process of rapid
and significant change that occurs in the
early years as young children learn and
grow. I
t emphasises learning to participate fully
and actively in society.

Kindest Regards
Nadia Totham

